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Identifying Conflict in a Narrative

I. Standard(s)


Reading Applications: Literary Texts

II. Benchmark


Students will be able to identify structural elements of the plot and explain how an author 
develops conflicts and plot to pace the events in a literary text. 

III. Lesson Objectives


At the end of the lesson, students will be able to identify the type of conflict in a narrative 
and the ways in which authors use them in literary texts.

IV. Materials/Resources


Overhead projector


PowerPoint presentation


Handouts

V. Procedure 


A. Set Induction 



1. Open PowerPoint and ask students what is happening in the pictures.

2. Have students write down a short paragraph with a story that explains the pictures. To assist them, ask questions leading to elements of a narrative. Ask students: “Who are they? Where are they? What is happening? How does it end?”



3. Break students into groups to discuss thoughts and compare stories.

4. Come back as a group and ask the class to share their thoughts about the pictures. 

5. Ask students what the activity had to do with narratives. Then explain that each picture represented an element of a narrative and that their stories represented the plot. 
6. Switch to the slide defining the elements of a narrative and give students time to make a note of them.


7. Explain that a narrative’s ultimate goal is to tell a story and that the students tell 

narratives often (with instant messaging, talking on the phone, text messaging). 



8. Transition into informing students that they will have to write narratives and 


suggest thinking of ideas. Emphasize the fun they ought to have when writing.


B. Focus of Lesson



1. Now that the students are aware of the various narrative elements, let students 


know that you will be focusing on conflict and the different types in narratives.



2. Tell students that a conflict is essential to the story because it leads to the 


climax (where the conflict reaches its peak) and is the cause for the resolution 


(where it is solved).



3. Explain that without conflict, stories would be boring. Refer back to the candy 


bar story and tell students to imagine what that story would have been like if I had 

only described going to the grocery store and the items I purchased.



4. Explain to students that there are two different kinds of conflict. Open 



PowerPoint presentation and give students the handout of the presentation so that 


they can follow along. 




a. Internal conflict is when the character of the narrative has a personal 



problem or usually when the character is faced with a decision.  




b. External conflict is when a character has a problem or issue with 



another, external force in the narrative. 



5. There is only one type of internal conflict: man vs. self. Refer back to the story 


used in the set induction wherein the teacher could not decide which candy bar to 


purchase. This is an example of an internal, or man vs. self, conflict. 



6. There are many types of external conflict but for the purposes of the lesson 


and the grade level, include only these three: man vs. man, man vs. society, and 


man vs. nature. 




a. Man vs. man conflict is when the character struggles with another 



character in the story. Refer to example of Harry Potter and the Goblet of 



Fire where Ron and Harry have an argument that extends over a long 



period of time. 




b. Man vs. society conflict is when the character struggles against or has 



issues with “society.” This can include when a character goes against a 



government regime (i.e. George Orwell’s 1984) or when a character defies 


societal conventions or norms (i.e. Jack Sparrow in Pirates of the 




Caribbean). 




c. Man vs. nature conflict occurs when nature makes life more difficult for 


the characters. Examples of this are any movies in which a natural force 



poses a problem, such as the movie Twister or even The Day After 




Tomorrow. This type of conflict occurs in the children’s book Pickles to 

Pittsburgh by Judi Barrett as well.

1. Bring out the book and give a short synopsis of the story. In a town called Chewandswallow, during mealtimes, it rains down food and beverages. This goes on without much issue until the town becomes inundated with an excess of food. 

2. Explain to students that the conflict is between the entire town of Chewandswallow and nature, in that the town is unable to deal with all of the food that falls down from the sky. Pass the book around the room so that the students can look at it.    



7. Inform students that conflicts are often easily identifiable because of the 


importance to the story. Show pictures of various situations (such as two people 


fighting, a man sitting on his own, people running from a tornado) and have them 


call out which type of conflict it is. The students who get the answers correct 


receive mini Snickers bars. 



8. Now that the students know the different types of conflict, inform students that 


next, they will discuss the importance of conflict in a narrative. 


C. Closure to Lesson 



1. Have students get into groups of two to three students. Explain that they will 


read a passage from a novel and discuss it.



2. Pass around the handout with the excerpt from Lois Lowry’s The Giver along 


with the discussion questions that each group will have to answer. 


3. Once every person is finished reading, allow the groups a few minutes to 


discuss the questions. 



4. Start the discussion. Begin with literal, or basic knowledge and comprehension, 

questions. 




a. Ask the students: “What is the difference between internal and external 



conflicts?”




b. Should no one answer, refer back and ask students: “What is a 




conflict?” After ensuring that students completely understand what a 



conflict is, repeat the original question. 




c. Look for students to contribute that internal conflict is when the source 



of conflict in from within oneself whereas external conflict is when the 



source is outside a character in the story. The purpose of this is to allow 



students to demonstrate their knowledge of the definition of a conflict.




d. Once students have shown knowledge of the definition of a conflict, 



ask, “What is the conflict from the passage?”




e. If students appear unsure, rephrase the question and ask: “What is the 



problem in the passage? Why does Jonas seem upset?” 




f. Look for students to answer that there are two types of conflict in the 



passage: man vs. self and man vs. man. If students are only able to identify 


one type, this is acceptable; if this occurs, tell the students of the other 



type of conflict and point out where in the excerpt it is clear that that type 



of conflict is occurring. 



6. Continue the discussion with interpretive, or synthesis and evaluation, 



questions.  




a. Ask the students: “How would the excerpt be different without 




conflict?” 




b. If none of the students are able to answer, rephrase the question. For 



example, ask students: “What if Jonas had walked up to the group, seen 



what they were doing, and walked away? How would that scene be 



different?”




c. For these questions, students ought to identify that conflict is an 




essential part of any narrative for a variety of reasons: enlivens stories, 



makes them interesting, encourages continued reading, etc. Students 



should acknowledge that stories would be less interesting and not 




captivating without conflict.



7. Continue this thread with application questions. 




a. Ask the students: “Is conflict always necessary in every storytelling 



situation? Why?” 




b. If none of the students are able to answer, ask students to reflect back 



on what was discussed on how the excerpt would be different. Ask: 



“Conflict changed how we read the stories but do you think it was 




necessary? Is there some other way that the scene could have been 




rewritten to make it more lively without using conflict?”



c. While this is mostly an opinion question, look for students to consider 



that perhaps the conflict is not always the most essential part of a 




narrative. Often, the resolution is considered the most important part; so 



while conflict is necessary, it is not the most important. As this requires 



students to think more critically, if none are able to answer, repeat the 



previous information and then ask students their thoughts. 



8. Once the discussion is coming to an end, pass around an exit ticket. In this, 


instruct students to write down their thoughts about conflict. Explain that the exit 


ticket is an opportunity for students to show that they understand conflict and the 


importance of it in a text. Also, let students know that the exit ticket is a chance 


for them to write down any final questions they had and that the exit ticket will be 

collected. 



9. Inform students that now they understand conflict, they should be thinking of 


what type(s) of conflict they want to include in their narratives.  

VI. Assessment


Make a note of the students’ involvement in discussion and take notice of those who 
seem to grasp the concept of a conflict and who may need additional information. When 
having students call out the different types of conflict, look for students who seem to 

have trouble identifying them. The exit ticket will be collected and viewed only for 

assessment of student knowledge of conflict and the importance of it in a text; it will not 

be graded.  

VII. Adaptations

This lesson will have a visual component with the PowerPoint. Students will also be able to move around and interact with each other, adding a kinesthetic component to this lesson. This lesson will also have an auditory component with the discussions with their groups as well as the final discussion as a class. Students will also write down their thoughts, adding a tactile aspect to this lesson as well. Additionally, students will have a handout of the PowerPoint presentation as well as being able to see it on the screen. The presentation includes text and pictures so that students can visually conceptualize the material. The discussion at the end of the lesson provides students with the opportunity for social learning. 

